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V. Communicative Language Teaching
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VI. Content - based instruction
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VII. Task-based instruction
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Three Kinds of teachers

Basically, three kinds of language teachers can be identified. These are discussed below.
Teacher A: the explainer

Many teachers know their subject matter very well, but have limited knowledge
of teaching methodology. This kind of teacher relies mainly on ‘explaining’ or
‘lecturing’ as a way of conveying information to the students. The students are
listening, perhaps occasionally answering questions and perhaps making notes,
but are mostly not being personally involved or challenged. The learners often
get practice by doing individual exercise after one phase of the lecture has

finished.

Teacher B: the involver

e
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This teacher also knows the subject matter that is being dealt with. However, she

is also familiar with teaching methodology; she is able to use appropriate
teaching and organizational procedure and techniques. ‘Teacher explanations’
may be one of these techniques. This teacher is trying to involve the students
actively and puts a great deal of effort into finding appropriate and interesting
activities that will do this, while still retaining clear control over the classroom

and what happen in it.

Teacher C: the enabler

This teacher knows about the subject matter and about the subject matter and
about methodology, but also has an awareness of individuals and groups are
thinking and feeling within her class. She actively responds to this in her
planning and working methods and in building effective working relationships
and a good classroom atmosphere. Her own personality and attitude are an

active encouragement to learning.

This kind of teacher is confident enough to share control with the learners, or to
hand it over entirely to them. Decisions made in her classroom may often be
shared or negotiated. In many cases she takes her lead from the students; seeing
herself as someone whose job is to create the conditions that enable the students
to learn for themselves. Sometimes this will involve her in less traditional
‘teaching’; she may become a ‘guide’ or a ‘resource of information when
needed’. Sometimes, when the class is working well under its own steam, when

a lot of autonomous learning is going on, she may be hardly visible.

Subject matter | Methodology | People

Explainer J
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Involver V4 V4
Enabler J v v

These three descriptions of teachers are, of course, very broadly painted. There
is no way to categorize all teaching under three headings; many teachers will
find elements of which category that are true for them, or that they move
between categories depending on the day and the class and the aims of a lesson.
However, this simple categorization may help you to reflect on what kind of
teaching you have mostly experienced in your life so far and may also help you

to clarify what kind of teacher you see yourself as being now or in the future.

Learner characteristics

What are learner characteristics?

Learner characteristics include a learner’s motivation, learning style, learning
strategies, maturity and past language learning experience. They are factors
which influence learners’ attitude to learning a language, how they learn, how
they respond to different teaching styles and approaches in the classroom, and
how successful they are at learning a language. Below, you can find an

elaboration on some of these characteristics.
Learning styles

Learning styles are the ways in which a learner naturally prefers to take in,

Process and remember information and skills. Our learning style influences how
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we like to learn and how we learn best. Experts have suggested several different

ways of classifying learning styles. They relate to the physical sense we prefer to
use to learn our way of interacting with other people and our style of thinking.

Here are some commonly mentioned learning styles:

visual the learner learns best through seeing
Elito_r_y_ [ the learner learns best through hearing

kinaesthetic the learner learns best throq‘gh using the body =

group S the learner learns best through working with others -
:i_rl_di;r-iciua_t « * | th_e learner learns best through working alone ]
reflective the learner learns best when given time to consider choices
imﬁswer - - the learner learns best when able to respbnd immed}ately -

You can see from these descriptions how learners with different learning styles
learn in different ways, and need to be taught in different ways. We must
remember, though, that learners may not fall exactly into any one category of

learning style as they may have several styles.
Learning strategies

Learning strategies are the ways that learners choose and use to learn language.
They include ways to help themselves identify what they need to learn, process,
remember, and use new language. Using the right strategy at the right time can

help us learn the language better. Some examples of learning strategies are:
Repeating new words in your head until you remember them
Experimenting/taking risks by using just-learnt language in conversations

Asking the teacher or others to give you feedback on your language use

Deciding to use the foreign language as much as possible, e.g. by talking to
tourists

Recording yourself speaking, then judging and correcting your pronunciation

e
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Asking a speaker to repeat what he/she has said
Deciding what area of vocabulary you need to learn and then learning it

Thinking about how to memorize (remember) all the new words you meet in
each lesson

Deciding to write each new vocabulary item on a separate card and display it on
your fridge

Paraphrasing

Different learners use different strategies. Experts think that the strategies use
most successfully depend on their character and learning style. This means there
are no best strategies. But research shows that using strategies definitely makes
learning more successful and that learners can be trained to use strategies.

Maturity

Maturity involves becoming grownup physically, mentally and emotionally.
Children, teenagers and adults have different levels of maturity, which means
they learn in different ways. Here are some of the main differences in maturity
that influence language learning.
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ways, i.e. through thinking, as
well as experiencing

Children Teenagers Adults

Need to move Starting to keep still for longer | Able to keep still for longer
periods but still need to move | periods

Can concentrate for shorter Concentration developing Can concentrate for longer

periods periods

Learn through experience Beginning to learn in abstract | Learn in more abstract ways

Are not very able to control and | Beginning to control and plan

Usually able to control and plan

plan their own behaviour their own behaviour their own behaviour
Are not afraid of making May worry about what others | Not so willing to make mistakes
mistakes or taking risks think of them or take risks
Are riot aware of themselves Sometimes uncomfortably Aware of themselves and/or
and/or their actions aware of themselves and/or their actions

their actions
Pay attention to meaning in Pay attention to meaning and Pay attention to form and
language increasingly to form meaning in language

Have limited experience of life | Beginning to increase their
experience of life

Have experience of life

Past language learning experience

Teenage and adult learners may have learnt English before. They may be used to
learning in a particular way and have definite ideas about how to learn best.
Teachers of adults (and sometimes teachers of teenagers) need to be aware of
how their learners have learnt previously and how they want to learn now. The
learners may welcome a change in method, but they may want to learn in the

same way as they learnt before.

Other learner characteristics which can vary from learner to learner are their
level of language, their motivation, and their motivation, and their general
personality. Are they, for example, shy, outgoing, patient, curious, sensitive,
etc.? All these qualities will affect how and how much each learner engages in

different kinds of activities in the classroom.

When considering learner characteristics, teachers should pay careful

attention to the following:
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1. We can find out what our learners’ characteristics are by e.g. asking them,
observing them, giving them questionnaires, asking at the end of a lesson
whether they liked the activities done in class and why, and in what different

ways they might like to work.

2. We can train learners to become aware of and use different learning
strategies. This is part of learner training. We can, for example, give learners a
list of strategies for remembering words and ask them which they prefer and
why; or we can ask them how they arrived at a solution to a problem to raise
their awareness of useful learning strategies.

3. Teachers can build into their lessons activities which match different
learning styles, e.g. a listening activity followed by a reading activity followed
by group work followed by a mingle (an activity which involves learners
walking round the class talking to other students), followed by an exercise.

4. Tt is not possible for the teacher to match the learner characteristics of each
learner all the time. Across a number of lessons teachers can try to vary how
they teach so that they can match the learner characteristics of a range of
learners.

Learner needs

What are learner needs?

When a learner learns a foreign language he or she has various kinds of needs
which influence his/her learning. They could be personal needs such as a need

for praise, learning needs such as a need to become more fluent, or professional

S —
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needs to learn English for giving presentations. Recognizing and trying to meet

learner needs are part of being a good teacher.

The following table displays two kinds of needs which affect the learning that

takes place in and outside of language classes.

Kind of needs

LEARNER NEEDS

Where the needs come from

Personal needs

age
gender

cultural background
interests

educational background
motivation

Learning needs

learning styles
pastlanguage learning experience
leaming gap (i.e. gap between the present level and the target
level of language proficiency and knowledge of the target culture)
learning goals and expectations for the course
learner autonomy
availability of time

(Future) professional needs

language requirements for employment, training or education

Learners’ needs can affect many things related to their learning, e.g. which

methods or approaches they like the teacher to use, what topics interest them,

what language and skills they need to focus on, what materials they prefer, etc.

To meet learners’ needs, schools often provide different kinds of courses, e.g.

activity-based courses for younger learners, medical English for doctors, study

skills courses for learners wishing to go to an English-medium (where all

subjects are taught in English) school or university, Content and Language

Integrated Learning (CLIL) courses for students needing to learn another subject

in another language. Meeting learners’ needs helps to motivate learners, making

their course more relevant to them.
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Some choices the teacher can make to help address learners’ personal and

learning needs are shown below:

Learner needs How the teacher can meet learner needs

Personal needs Choosing suitable:

- materials

» topics

« pace (speed) of lessons

« activities

= approach to teaching (e.g. activity-based, topic-based)

« treatment of individual learners

« skills

« interaction patterns (e.g. group, pair or individual work)
+ types of feedback (comments on learning)

Learning needs Choosing suitable:

- materials and topics

« activities

« interaction patterns

» approach to teaching

« language and skills

+ level of language and skills
+ learning strategies

« workload

A 09 >
V' o gl
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The Role of Error

What is the role of error?
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Making mistakes plays an important and useful part in language learning

because it allows learners to experiment with language and measure their
success in communicating. This chapter focuses on the kinds of mistakes and the

part that mistakes play in language learning.
A simple classification

Mistakes are often categorized into error and slips. Errors occur when learners
try to say something that is beyond their current level of knowledge or language
processing (working on the language unconsciously to try to understand and
learn it). Usually, because they are still processing or don’t know this part of the
language, learners cannot correct errors themselves because they don’t

understand what is wrong.

Slips are the result of tiredness, worry or other temporary emotions or
circumstances. We make them because we are not concentrating on what we are
saying or writing. They are not a result of incomplete language processing or a
lack of knowledge. They happen simply because our attention is somewhere else
at that moment. These kinds of mistakes can be corrected by learners

themselves, once they realize they have made them.
What are the main reasons why your learners make mistakes?

There are two main reasons why second language learners make errors. The first
reason is influence from the learner’s first language (mother tongue/L 1) on the
second language (L2). This is called interference or transfer. Learners may use
sound patterns, lexis or grammatical structures from their own language in

English.

The second reason why learners make errors is because they are unconsciously

(without knowing or being aware) working out, organizing and experimenting

—
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with language they have learnt, but this process is not yet complete. This kind of

error is called a developmental error. These errors are common to all, whatever
their L1, and are often similar to those made by a young first language speaker
as part of their normal language development. Common developmental errors in
English are using the past tense for the present perfect tense, or making mistakes
with past verb forms. For example, very young first language speakers of
English as well as English language learners often say things like ‘I goed’
instead of ‘I went Errors such as this one, in which learners wrongly apply a rule
for one item of the language to another item, are the result of overgeneralization,
1.e. applying a rule too widely. Once children develop their L1 language
abilities, these errors disappear, and as a second language learner’s language

ability increases, these errors often disappear, too.

Errors play a necessary and important part in language learning. They are part of
learners’ interlanguage, i.e. the learners’ own version of the second language
which they speak as they learn. Learners unconsciously process, i.e. analyze and
reorganize their interlanguage. Interlanguage is not fixed. It develops and
progresses as learners learn more. Experts think that interlanguage is an essential
and unavoidable stage in language learning. In other words, interlanguage and

errors are necessary to language learning.

Errors are a natural part of learning. They usually show that learners are learning
and that their internal mental processes are working on and experimenting with
language. By making mistakes you realize that you don’t know something and
you try to put it right. As we communicate with others and see that our
communication isn’t working, we try again, using other words or aiming for
greater accuracy. We go through stages of learning new language, and each new

piece of language we learn helps us learn more fully other pieces of language
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that we already know — like pieces of a jigsaw puzzle which only make full

sense when they are all in place.

Errors are a natural part of learning. They usually show that learners are learning
and that their internal mental processes are working on and experimenting with
language. By making mistakes you realize that you don’t know something and
you try to put it right. As we communicate with others and see that our
communication isn’t working, we try again, using other words or aiming for
greater accuracy. We go through stages of learning new language, and each new
piece of language we learn helps us learn more fully other pieces of language
that we already know — like pieces of a jigsaw puzzle which only make full

sense when they are all in place.

Developmental and interference errors can disappear by themselves, without
correction, as the learner learns more language. In fact, experts say that
correction may only help learners if they are ready for it, i.e. they are at the right
stage in their individual learning process, or interlanguage. There are three main
ways of helping learners develop their language. Firstly, learners need exposure
to lots of interesting language at the right level; secondly, they need to use
language to interact; and thirdly, they need to focus their attention on language

forms.

Sometimes errors do not disappear, but get fossilized. Fossilized errors are
errors which a learner does not stop making and which last for a long time, even
for ever, in his/her foreign language use. Fossilization of errors often happens
when learners, particularly adults, are able to communicate as much as they need
to in the foreign language and so have no communicative reason to improve
their language. These fossilized errors may be the result of lack of exposure to

the L2, the result of a learner’s conscious (knowing/aware) or unconscious lack

44



S opby e
Kish Preservice Knowledge Enhancement Series (Language Teaching Knowledge)
of motivation to improve their level of accuracy, or the fact that they cause no

problem in communication.

When considering errors language learners make, teachers should attend to

the following:

1. Tt is important for teachers to think to think hard about whether, when and

how to correct learners.

2. We can’t expect instant or immediate learning. Learning is gradual, and

errors will occur.

3. It’s useful to think about what kind of mistake the learner is making — a slip
or an error. If the mistake is a slip, the learner can correct him/herself, maybe
with a little prompting from the teacher or another learner. Or, there may be no

point in correcting a slip.

4. Sometimes, particularly in fluency activities, it is better not to pay attention
to learners’ mistakes, (i.e. ignore them), so that the learners have an opportunity
to develop their confidence and their fluency, and to experiment and make

mistakes with language.

5. Some learners within the same class may need to be corrected, while others
may not, depending on their stage of learning, learning style and level of

confidence. They may also need to be corrected in different ways.

6. Learners, particularly older ones, may find it useful to know that they make
interference errors, and to be told which they are. Knowing about interference

errors can help learners avoid them, especially in writing.

7. Ways of helping learners get beyond their errors are:
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Exposing them to lots of language that is just beyond their level of linguistic

ability through reading or listening. This provides an unconscious challenge to

learners’ language processes and helps fit the pieces of the jigsaw into place.

Giving them opportunities to focuson the form of language, e.g. through
exercise, reformulation (when the teacher corrects what the student has said by
repeating their words correctly, but without drawing the learner’s attention to

their mistake) or correction.

Providing them with time in class to use language to communicate and interact

and see if they can do so successfully.

Giving Feedback

What is giving feedback?
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Feedback is giving information to someone about their language and/or showing

them that you have understood (or not) what they have said. In the classroom,
teachers can give feedback to learners, and learners can give feedback to the

teacher.

When teachers give feedback to learners, they give them information about their
learning. Teacher feedback can focus on learners’ language or skills, the ideas in
their work, their behavior, their attitude to learning or their progress. We can
give feedback or written feedback. The purposes of feedback are to motivate
learners, to encourage learner autonomy and to help learners understand what
their problems are and how they can improve. When learners give feedback to
each other on aspects of their learning this is called peer feedback. Learners can
also give feedback to teachers, for example on different aspects of the course
and the lessons, such as materials, methodology (methods and procedures) and

activities used in class.

Here are some examples of teacher feedback to learners.
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Example Focus Purpose
Oral: ‘Well done. This is much better’ | Progress, Praising the learner and telling her she is
language and doing well; encouragement.
ideas
Oral: '"Have another look at number Language and Telling the learner there is a problem with
four. There's a problem with spelling | ideas one of the answers and that she needs to
and | think there are more than two look at it again.
people.
Oral: 'Let's look at the new structure | Language Inviting learners to look again at language

on the board again. | think some of
you have misunderstood how we use
it

that they are having problems with.

Written: ‘What an amazing story!
You've used adjectives very well this

Ideas, language,

artitude and

Praising the learner on her good level of
work, and the effort she has made and in

time. Your work is much better this progress particular on one part of her writing
time. You have tried very hard. (adjectives).

Oral: *You've made good progress in Languageand | Informing the learner of her progress.

all your work this month. Your progress encouragement.

written work is much more accurate.’

written; ‘B / 70%. Have a look at Language Giving a grade and informing the learner

grammar section & at the back of the
coursebook and check again the
difference in meaning between the
past simple and the past perfect.

of what the problem was with her work
and telling her exactly what she needs to
review and how.

When considering feedback, teachers need to pay close attention to the

following:

Teachers can also elicit feedback from their learners. This feedback can give

information on whether learners like what they are doing, whether they are

interested in the materials or activities, or whether they are having problems

with the language.

2. Wherever possible, feedback should be balanced, focused and helpful. It

needs to be balanced so that there is comment on positive aspects of a learner’s

work as well as areas he/she needs to improve; focused so that the learner knows
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exactly what the good points are and what the problems are; helpful so that the

learner knows what steps to take to improve.

3. Feedback which is particularly personal or sensitive should be given to

learners privately and not in front of the whole class.

Establishing and Maintaining Rapport

Introduction
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The term rapport refers to the quality of the relationship in a classroom: teacher-

student and student-student. It is not primarily technique-driven, but grows

naturally when people like each other and get on together.

Rapport is sometimes characterized as a kind of indefinable magic that some
teachers manage to create where others fail, and, certainly, you can often detect
when it is present within a few seconds of walking into a room: a sense of lively
engagement, a roomful of people who are happy to be together and work

together.

Despite the appearance of magic, good rapport is all down to a number of
distinct, concrete, learnable elements. Any teacher can learn to create better

rapport.

Techniques: Building Rapport
1. Be welcoming, be encouraging, be approachable

As far as reasonably possible, build in time and space for learners to talk to you
as people. Don’t cram lessons full from minute one to the end. Space for
unstructured talk is good. Listen carefully when learners tell you things.

Respond as a human.
2. Treat each learner as an individual

Don’t view the class only as a class. As quickly as you can, learn names and
start to see and believe in each person as an individual with potential. Let them

see that this is how you view them.

3. Remember positive things about your students
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Keep a notebook in which you record and remind yourself of positive things

individual students do, personal notes about them (hobbies, family, stories they
tell, etc.). Let students know that you are interested in their lives beyond the
classroom by asking about people or events they have mentioned previously.

When a student 1s feeling down, remind them of their positive achievements.
4. Empathize

Try to see what things look like from the learners’ point of view.

5. Be you rather than ‘the teacher’

Don’t forget obliged to be a teacher all the time, jumping in to save or solve.
Don’t talk from your hierarchical role. Ask genuine personal questions, and

listen to the answers (not only the errors).
6. Don’t fake happiness or pleasure

This can often come across as ‘false’

7. Be culturally sensitive

Make sure that what you say and what you ask learners to do are not

inappropriate for the local context.

8. Avoid sarcasm

It’s almost impossible to pitch correctly and upsets people in ways that you

cannot always see.
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Gestures and Facial Expressions

Introduction
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With low-level classes, gestures and expressions add a crucial element to

instructions and explanations. They provide visual support that helps learners to
understand what is being said. They also allow the teacher to say less, which by

itself may help to make the instruction or explanation clearer.

When you start to use gestures, learners will learn to associate the gesture with
an instruction. After you have used a gesture a number of times, you will find
that you can actually reduce the words you need to say — or even say nothing.
For example, the gesture for ‘get into pairs’ along with the word ‘pairs’ may

well be sufficient to get the class organized.

A word of warning though! Gestures and movements do not always mean the
same things internationally. If you are working outside your own culture, or with
students from can’t take anything for granted; in Bulgaria and some other

countries, nodding left/right means ‘yes’ and up/down means ‘no’!

The aim of this lesson is, therefore, to make use of expressions and gestures to
help reduce helpful or unclear teacher talk when giving instructions or

explanations.

Techniques: General guidance for using gestures and expressions

1. Be sure your gestures are clear. Make them confidently. Don’t half do them

because of embarrassment.

2. Go for bigger, wider gestures, rather than cramped-in closed-up ones.
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3. Remember that your gestures are seen from the opposite view point from the

one you have visualize what the students can see from their angle, and adapt if

necessary.

4. Allow enough time for your gestures to be seen before you stop them. For
some key gestures, this may mean at least four or five seconds, rather than just

putting your hand out and immediately withdrawing it.

5. Think of making gestures in three moves: (1) Making the gestures, (2)
Holding it, as if ‘on pause’, (3) Stopping the gesture. It is Stage 2 (holding it)

that is often the crucial one that goes wrong because it is done too quickly.

6. Eyebrows are very helpful for conveying reactions, especially for showing
interest and encouraging further speaking. Exaggerate your normal eyebrow
movements in class. And please don’t use raised eyebrows only to convey “that

was bad behaviour’!

7. Don’t forget to encourage students to also use gestures and expressions. So
much classroom practice is ‘armless’! Yet even dull repetition drills and
exercises come alive with the added use of gestures. When you want students to
repeat a sentence, check out your own way of saying it, and see what gestures
and expressions you naturally use (such as a widening of arms). In class, model
saying the words with the gestures, and get students to repeat words and
movement. For example, imagine that you want to teach ‘I can’t stand ...’ if you
get students to repeat sentences without feeling, expression or gesture, it is very
forgettable. But if you yourself model saying, ‘I can’t stand broccoli’ with a face
that reflects your negative reaction and perhaps an appropriate, ‘keep it away
from me’ hand movement, this is much more enjoyable for students to copy and

say to each other.
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Techniques: Eye contact

One of the most important tools at your disposal is eye contact — and it’s
definitely one to work on improving if you find it hard. The key techniques are

to:

1. make eye contact with students (rather than avoiding it). Don’t use pieces of
paper or booksas a way of hiding. Try to keep in regular eye contact with people

in the class, even when doing focused tasks such as writing on the board.

2. Allow your eye contact to remain relaxed, warm and unthreatening (rather

than cold or staring).

3. Express how you feel, showing the person behind the eyes, your warmth, your
changing reactions, sense of interest and enjoyment (rather than just

mechanically moving the eyes).

A few suggestions:

- You cannot make eye contact with a whole class at once, but you can make eye
contact with a number of individuals in it. When you teach the whole class from
the front, don’t speak to ‘the room in general’ or ‘space slightly above
everyone’s heads’ or ‘the back wall of the room’. Similarly don’t lock your gaze
onto one or two individuals and stay with them all the time you talk. Try making
eye contact with one student, holding it for five to ten seconds, then gently
bouncing your gaze round the room to a random different person ... and so on
through the time you are speaking. Make sure you catch the eye of people in

different parts of the room: back, middle and front, left center and right.
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- When you talk with students working in pairs or groups, try the same

technique looking at one for a while and then undramatically shifting your focus

to another.

- When you talk with an individual, use your eye contact to show that you are

‘with them’ — listening and interested.

- use eye contact to indicate who you want to talk to. Sometimes this can do

away with the need for a verbal instruction.

Gower, Phillips and Walter suggest another important technique. You can use

eye contact:

To keep in touch with other students in the class or group when you are dealing
with an individual, perhaps when correcting. Your eyes can say to them: ‘You’re

involved too’.

The same author also point out that a teacher needs to be aware about when eye
contact is potentially unhelpful: ¢ During any activity that doesn’t demand
teacher-centered control, avoid eye contact, unless you are specifically asked for
help or choose to join in ... A soon as you establish eye contact, you are brought

into the activity.’

An example of this would be when students are making front-of-class
presentations to their peers. They will have a natural inclination to focus on
telling you and watching for your reaction, rather than speaking to the other
students. Help them direct their attention to the whole class by deliberately not
making eye contact with them. Instead, keep your eyes in a relaxed way on the

people they are presenting to.
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Motivation
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What is motivation?

Motivation is the thoughts and feelings which make us want to and continue to
want to do something and which turn our wishes into action. Motivation

influences:

- why people decide to do something
- how long they keep wanting to do it
- how they work to achieve it.

Motivation is very important in language learning. It is one of the factors that

helps make language learning successful.

There are several different factors which can influence motivation. They

include:

- The usefulness to us of knowing the language well. Many people want to learn
a language because it can help them achieve practical things such as finding a
(better) job, getting onto a course of study, getting good marks from the teacher,

or booking hotel rooms.

- Our interest in the target language culture. We might want to get really good at
Russian, for example, so that we can read books by famous Russian authors, or
understand the world which produced their great artists and composers. We may
also be interested in the target culture because we actually want to become part
of that culture, perhaps because we are moving to the country. In this case we
might be interested in aspects of the country’s customs and lifestyle, and see the

target language as a key to understanding and becoming part of that culture.

- Encouragement and support from others. We may live in a country or family

or go to a school where learning a foreign language is highly valued and much

e
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encouraged. This helps us to realize the importance of the foreign language and

gives us emotional support as we learn.

- wishing to communicate fully with people who matter to you. People may have
friends, business partners, etc. who speak another language. They want to
develop their relationship with them. This is a strong motivation to learn a

language.

- Our interest in the learning process. Sometimes we want to learn a foreign
language simply because we enjoy our language class; we like the teacher, how
he/she teaches, the classroom activities, the coursebook or maybe the topics
class deals with. All these are factors related to learning itself, which come from

the classroom.

Learners may differ in their motivations; some may have strong motivation of
one kind but little of another, other learners’ motivation may be a mixture of
kinds. There are also learners, of course, who are unmotivated, i.e. who have no
motivation or are demotivated, i.e. they have lost their motivation. And
motivation can change, too. A learner may, for example, be quite uninterested in
learning a particular language, then meet a teacher who helps them love learning
the language. Motivation can change with age, too, with some factors becoming

more or less important as learners get older.
Key concepts and the language teaching classroom

Two researchers in motivation, Z. Dornyei and K. Csizer, have suggested there
are ten key areas in which the teacher can influence learners’ motivation, and

have provided a list of strategies for motivating learners in these areas.
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1 Set a personal example with your own behaviour (1.e. be motivated as a teacher yourself)

2 Create a relaxed atmosphere in the classroom (i.e. try to prevent anxiety in yourself or the learmers)
3 Present tasks in an interesting way which makes the tasks seem achievable to the learners.

4 Develop a good relationship with the learners.

5 Increase the learners’ self-canfidence about language learning (.e. help learners feel they can be gooc 2
learning the language).

6 Make the |language classes interesting.
7 Promote learner autonomy.
8 Personalise the learning process (i.e. make the course feel relevant to the leamers’ lives).
9 Increase the learners’ awareness of their goals (i.e. what they want to achieve)
10 Familiarise learners with the target language culture.

Some of these strategies will work better in some learning contexts than others.
For example, with young learners, it can be very helpful to give praise and
positive feedback as well as bring examples of the culture into the classroom.
Some classes may love games and competition while others may react badly to
them. The teacher can choose from the list the strategies for motivating students

that are likely to work best for their learners in their learning context.
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Identifying and Selecting Aims

How do we identify and select aims?

Aims describe what we want learners to learn or be able to do (or do better) at
the end of a lesson, a sequence (i.e. a series) of lessons or a whole course. Aims
may focus, for example, on a grammatical structure or a function, on the
vocabulary of a particular topic, or on developing a language skill. Aims,
especially for the younger learners, may not always focus on particular areas of
language. For example, the aim of a lesson could be listening to a story for
pleasure or encouraging a positive attitude towards the foreign language. To
identify and select the most appropriate aims, we need to ask ourselves these key

questions:
What do my learners already know? (Or what can they already do?)
What do they need to know? (Or what do they need to do?)

In order to identify and select the most appropriate aims for a particular group of
learners, we need to consider what will help them to take the next step in their
learning. This may be new language, further practice of language they already
know, skills development or practice, or revision of language they have met in

the past but are not using confidently or accurately.

Main aim Subsidiary aims Personal aims

To practise making polite requests | Grammar: to revise modal auxiliary verbs. | To improve my
in the context of making holiday | Functional exponents: Could/Would you....? | organisation of

arrangements. Vocabulary: to consolidate lexis for travel, | the whiteboard: to
Example exponent: Could you accommodation, give clearer

give me some information about Phonology: to focus on intonation. examples.

hotels? Speaking: to give controlled oral practice.
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A main aim, like the one above, describes the most important thing we want the

learners to achieve in a lesson or sequence of lessons. For example, we may
want learners to understand and practice using new language; to reinforce or
consolidate (i.e. to make stronger) the use of language they already know by

giving them further practice; or to revise language they have recently learnt.

Subsidiary aims show the language or skills learners must be able to use well in
order to achieve the main aim of the lesson. Subsidiary aims usually contain
language that is already known to the learners. Stating both main and subsidiary
aims is a good way of making sure that our lesson plan focuses on what we want
our learners to learn, or to be able to do. It enables us to see how the lesson
should develop, from one stage (or part) to the next, building up our learners'

knowledge or skills in the best possible order.

Identifying and selecting main and subsidiary aims are the first steps in planning
a lesson. Once we have decided on these aims, we can design or select the most
appropriate stage aims and activities, put them in the best order and choose the
most suitable teaching aids and materials. After the lesson, we can look back at
this part of the plan to see whether we have achieved our aims, i.e. whether we
have succeeded in teaching what we planned to teach. This also helps us to

select the most appropriate aims for further lessons.

In addition to the learning aim, we may also want to think about our personal
aims as teachers. Personal aims show what we would like to improve or focus
on in our teaching. Like those given in the first table above, these might be
about improving the way we handle materials and teaching aids (things we can
use to support our teaching in the classroom) or particular teaching techniques,
or they might be about our relationship with the learners. Here are some more

examples:
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to make more use of the phonemic chart ( a poster with phonemic symbols)

to get learners to work with different partners

to get quieter learners to answer questions

Identifying the different components of a lesson plan

How do we identify the different components of a lesson plan?
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A lesson is a set of notes that helps us to think through what we are going to

teach and how we are going to teach it. It also guides us during and after the
lesson. We can identify the most important components (or parts) of a lesson
plan by thinking carefully about our learners, what we want our learners to do

and how want them to do it.

Key Concepts

The main components of a lesson plan show us what the lesson is for (the aims),
what the teacher and the learners will do during the lesson and how they will do

it (the procedure).

Other components of the plan, for example, the timing of different stages or the
profile of the group, help us to think about possible problems and remind us of

things we need to remember about the learners.

But, how can a lesson plan help teachers?
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Befare the lesson Writing down the aims and the procedures for each stage of the lesson
helps us to make sure that we have planned the best possible sequence

to enable us to achieve those aims.

The plan can also help the teacher to check timing - the amount of
time we plan for each stage - and to check that the lesson is following
the sequence we decided on.

We can keep the plan as a record of what happened, making any
changes necessary to show how the lesson was different from

the plan. We can then use the planand notes to help plan the next
lesson. (At this stage, the plan may be more like a photograph, a

story or a summary, giving us a record of the lesson.)

During the lesson

After the lesson

The table above shows how lesson plans can help language teachers.

The next question regards the necessary components of lesson plans. Look at the

table below for these components.

Lesson plan headings
Level and number of learners | who we are planning the lesson for

Timetable fit

how the lesson is connected to the last lesson and/or the next one

Main aim(s)

what we want learners to learn orto be able to do by the end of the
lesson

Subsidiary aims

other things we want learners to be able to do during the lesson
because they lead to the main aim

Personal aims

aspects of our own teaching we want to develop orimprove

Assumptions

what we think learners already know or can already do related to the
aims

Anticipated language
problems

things that learners may find difficult

Possible solutions

action we will take to deal with the anticipated problems

Teaching aids, materials,
equipment

useful reminders of things to take to the lesson

Procedures

tasks and activities for each stage

Timing

length of time needed for each stage

Interaction patterns

ways in which learners work at different stages, i.e. individually, in
pairs, in groups, as a whole class

Homework
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When we make a lesson a lesson plan, we need to be sure about the learning

rationale (or reasons) for the plan, to ask ourselves how the procedures will help
to achieve our main aims and to make sure there are strong connections between

the different stages.

We also need to build in variety, i.e. how we can use different activity types,
language skills and interaction patterns. Learners of all ages need variety, but
this is especially important for younger learners, who need frequent changes of

activity.

A lesson plan can include stages which we can leave out if necessary. We can
also include some different possibilities in a lesson plan, e.g. activities for
differentiation or an extra activity to use if learners take less time than expected

to complete a task, or if we are not sure how well parts of the plan will work.

A lesson plan can be divided into two parts. These are called background and
procedure, and you can see this division in the lesson plan above. The
components in the background come from thinking carefully about who our
students are, what they need and what our aims are. The answers to these

questions provide a context that helps us to write the procedure part of the plan.
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Below you can see a sample lesson plan.

Timing Procedure Subsidiary aims Alds and materials Intéraction osser
5minutes Ask students who Warmer/lead-in: [0
they ask for getstudents talking Pairwork
advice if they and Introduce
have a problem. the topic
10 minutes Discuss typical To'create context Magazine pictures Teacher—
problems for young To revise modal Whiteboard whole class
people; elicit auxiliary verbs
language to ask for To elicitZintroduce
and give advice. vocabulary
5 minutes Show headlines for To get students OHP Teacher =
students 1o guess ready for reading whole class
the content of letters To predict contant
to the advice page in To use students’
ateen magazine own knowledge
15 minutes Students read To check predictions Photocopies of 1St group work
different mini-texts, Intensive reading SiX problem page 1
then summarise the To Intraduce the lettars 2nel group work
contentof the letters. structure ‘If [ were {new groups)
you, 1'd...!
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Selection and Use of Teaching Aids

How do we select and use teaching aids?

Teaching aids are the resources and equipment available to us in the classroom,
as well as the resources we can bring into the classroom. They include
interactive whiteboards, computers, CD players, DVD players and overhead
projectors (OHPs) (i.e. equipment with a light in it that can make images appear
larger on a screen), visual aids (pictures that can help learners understand), realia
and the teacher himself/herself! We select and use aids by thinking carefully
about the main aims, the subsidiary aims and stage aims of a lesson, and then

choosing the most appropriate aids.

Look at the table below for some of these aids.

Classroom equipment Main teaching purpose
'Eaabga_rd?\;vhiteboard writing up planned vocabulary, grammar examples and

explanations

overhead projgor (OHP) displaying prepared exercises on transparencies (plastic
sheets)

cassette recorder/CD player listening practice

video recorder listening practice with added visual information

computer grammar exercises

language laboratory grammar drills i

(i.e. aroom where learners can listen
to recordings and record themselves)

Other aids are: realia, flashcards (cards with words, sounds, sentences or
pictures on them, that the teacher shows the class) cue/prompt cards (cards small
enough for the teacher to hold up one after another, or for students to use in

pairwork with simple drawings or single words or phrases on them), puppets
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(models of people or animals that you can move by putting your hands inside

them), charts (diagrams that show information), magazine pictures-and the

teacher.

Think about the best ways to use different aids (e.g. using flashcards to give
quick, clear prompts, or using the overheard projector to show corrections to the
whole class or for students to use for presentations). Different aids have
different advantages and disadvantages. Make sure you choose the best one for

your specific teaching purpose and context.

Aids that you can prepare in advance, like charts, flashcards and transparencies
for the overhead projector, will help you to make sure that procedures outlined
in lesson plans match your aims. Another advantage is that you can save such

aids and re-use them in future lessons.

Make sure that you check any equipment before the lesson. If you use computers
or the language laboratory, advance preparation is essential. It is important to
plan all your instructions very carefully, as well as the sequence of activities for

using the aids.

Learners may also make use of a self-access center, a place with books,

worksheets, computers and CDs, where they can study by themselves.
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